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ABSTRACT 

This self-instructional curriculum module was 
developed to assist with early childhood special education program 
planning, by providing references to curricula and textbooks, 
curriculum guides, journal articles, videos, and demonstration model 
materials appropriate for self-instruction. The module is designed to 
help individuals locate information for self-instruction leading to 
three levels of knowledge: awareness; practical working knowledge; or 
expert. The module builds on identified key -rompetencies for 
preschool personnel by connecting appropriate references and 
materials to specific content areas and competencies. Content areas 
include: model intervention programs and service delivery options; 
environmental characteristics and developmentally appropriate 
curriculum; methods for specific disabilities, individualized 
planning, and individualized education program development; methods 
for systematic instruction within a developmentally appropriate 
curriculum; family focused intervention; and evaluation o£ child and 
family outcomes. (Contains 121 references.) (PB) 
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Foreword 



The Self-Instructional Curriculum Module (SIM) was developed to assist 
personnel in Indiana with early childhood special education program planning 
by providing curriculum references and materials appropriate for self- 
instruction. The SIM includes suggested readings, competency based activities 
and reconmiended videos. / 

The SIM is designed to help individuals locate curriculum information, 
resources, and materials at an awareness level, a practical working knowledge 
level, and an expert level. 

Leaders in the field of early childhood special education have identified 
important curriculum competencies for preschool personnel. The SIM bmlds on 
this knowledge by connecting appropriate references and materials to specific 
content areas and competencies. In addition, users can identify their needs by 
locating where they fit within a hierarchy of knowledge levels. 

The references contained in the SIM can also be found in a document 
developed by Blumberg Center titled The Revised Master Resource List (MRL) of 
Self-Instructional Early Childhood Special Education Materials (Wolfe, 
Schollaert, Littlejohn, 1991). The MRL contains specific reference information to 
help users locate where to purchase the materials or where to borrow materials 
from resource centers in Indiana. 

Since this is a field study document, we encourage you to use this module 
and to send us corrections, comments, and any additional resoiirces that you have 
found helpful. Based on feedback and continued research of materials, 
modifications will be made to the next edition. Please send responses to: 

Priscilla Stanton Wolfe 

Blumberg Center, School of Education 502 

Indiana State University 

Terre Haute, Indiana 47809 

812^37-2842 
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Introduction 



This self-instructional curriculxim module (SIM) contains suggested 
textbooks, curriculum guides, videotapes, joxirnal articles, and demonstration 
model materials that may be used by a variety of personnel who provide services to 
three-through-five-year-old children with disabilities. These resources have been 
compiled from many soiirces such as The National Association for the Education 
of Young Children (NAEYC); The Coimcil for Exceptional Children, Division for 
Early Childhood (DEC); The National Early Childhood Technical Assistance 
System (NEC*TAS); and Head Start's Regional Access Project (RAP). 

Suggested readings, competency-based activities and pertinent video tapes 
recommended for viewing are included under three Levels of Knowledge for six 
Content Areas. The selected materials and information included in the SIM 
represent a ^'starter list'' of available references that have proven useful to 
professionals in the field. The module is designed to enable users to add other 
listings to the "starter lisV and also provides space for useful comments. 



The Organization of the SIM: Levels of Knowledge 

To assist individuals in selecting the most appropriate reference materials, 
the SIM is divided into three levels. Materials are organized according to the 
following three Levels of Knowledge: 

□ Awareness Level 

□ Working/Practical Level 

□ Expert Level 

1 
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DescripticKi of Levels of Knowledge 



The Levels of Knowledge were adapted from a document prepared by the 
Personnel Preparation/ Teacher Certification Task Force for Indiana titled Core 
Competenqy Matrix for Early Childhood Personnel Preparation (Kontos, Harbin, 
Hawley, Lewark, McCarty, Mills, Repp, Seet, 1988). The following section 
describes each of the three Levels of Knowledge; the type of materials and 
references included; and the potential target audiences. 

O Level One 

Awareness These references provide an overview of specific topics or 
competency areas within the field of early childhood special 
education. The awareness level includes a set of initial readings and 
materials that: 

□ require a limited amovint of time to read or view 

□ are easy to read 

□ are well organized 

□ are readily available 

□ give an insightful overview 



Target Audience for the Awareness Level Awareness level reference 
materials are appropriate for use by superintendents, building 
principals, administrators or directors of special education services, 
school board members or other decision makers, teachers, related 
service personnel, parents, or volunteers. 



2 

3 



□ Level Two 



Working Knowledge These references provide practical ideas, 
information, and teaching strategies to use in providing direct 
service to preschool children with and without disabilities. The 
working/practical level includes readings, materials, and 
competency-based activities that: 

□ directly apply to daily programming 

□ are well organized 

□ are available for loan 

□ may be purchased for a central library or 
individual preschool classroom 

□ provide a number of implementation strategies 

□ provide alternative options for application 

□ provide strategies for parents to implement 

Target Audience for the Working/Practical Level Working/practical 
level reference materials are appropriate for use by direct service 
providers such as teachers, teaching assistants, related service 
providers, or parents. These references would assist persons who 
already possess awareness level knowledge and wish to expand their 
expertise. 

□ LevelThree 

Expert These references provide all of the working/practical level 
information plus strategies for supervising preschool personnel, 
presenting inservice and preservice training, and providing 

3 
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consultation or technical assistance. The expert level materials 
contain readings, training materials, and competency-based 
activities that: 



□ are likely to have more in-depth coverage of 
content 

□ are inclusive of empirically and theoretically based 
information 

□ are flexible and apply to a number of settings or 
classrooms 



Target Audience for the Expert Level Expert level reference 
materials are appropriate for use by early childhood special education 
coordinators who are responsible for supervising a number of 
preschool programs and/or providing preservice and inservice 
training to preschool personnel, lead or master teachers, xmiversity 
and state agency personnel who are involved in training, and parents 
who are responsible for parent-involvement training. These 
references would also assist persons who already possess practical 
working knowledge and wish to expsind their expertise. 

The Organization of the SIM: Ck>ntent Areas 

The selection of content areas for the SIM was influenced by the Council for 
Exceptional Children, Division for Early Childhood*s White Paper titled 
Recommendations for Certification of Early Childhood Special Educators 
(McCollum, Kaiser, McCartan, and McLean, 1989). The White Paper identifies 
curriculum competencies recommended for inclusion in training programs for 
early childhood special education personnel serving three-through-five-year-old 
children. The SIM, however, takes the listed competencies and goes a step 
further by linking specific resources and materials to each of the recommended 
curriculum competencies and organizes them into six Content Areas. 
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Under each of the three levels, Awareness Knowledge, Working 
Knowledge, and Expert Knowledge, the SIM is subdivided into the following six 
Content Areas: 

□ Model Intervention Programs and Service 
Delivery Options 

□ Environmental Characteristics and 
Developmentally Appropriate Ciirriculiim 

□ Methods for Specific Disabilities, Individualized 
Planning and lEP Development 

□ Methods for Systematic Instruction Within a 
Developmentally Appropriate Curricxilxmi 

□ Family Focused Intervention 

□ Evaluation of Child and Family Outcomes 

Description of the Content Areas 

/ 

The SIM connects curriculum competencies via Content Areas to 
appropriate references and materials. The following section describes in more 
detail the specific content areas included in the SIM and specifies the curriculum 
competencies outUned by McCollum et al., (1989, p. 210). 

1 . Model Intervention Programs and Service Delivery Options 

Materials give an overview of models of early intervention with 
varying philosophical bases, including assumptions about 
development and learning, goals, methods and applicability, and 
relevance of these models for preschoolers with special needs. 

Service delivery options are given that include descriptions of 
alternatives for where services occur, discussions about who delivers 

5 
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services, listings of who are the primary recipients of services, and 
options for changes in services with development. 

2. Enviramnental Characteristics and Deveiopmentally Appropriate 
Curriculum 

References describe characteristics of environments and provide 
instructional strategies that facilitate development, learning, and 
independence in preschoolers. 

Developmental intervention curricula is presented for preschoolers 
across all areas of development and learning including language 
and communication, sensorimotor, cognitive, emotional, social, and 
motor. 

3. Methods for Specific Disabilities, Individualized Planning and lEP 
Devek^pment 

Intervention curricula is presented and methods for preschoolers 
with specific disabilities including motor, sensory, health, 
emotional, and mental impairments are included. 

References are included for lEP development for the child with 
teaching approaches in partnership between family members and 
relevant professionals. 

4. Methods for Systematic Instruction within a Deveiopmentally 
Appropriate Ciuriculum 

Methods to provide individual and group intervention in a variety of 
settings including play, environmental routines, parent-mediated 
activities are given. Systematic instructional situations relevant for 
preschoolers, including methods for language/communication, 
sensorimotor, cognitive, emotional, social, and motor development 
are provided. 
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Integration of knowledge and strategies from multiple disciplines in 
design and implementation of structured and unstructured 
intervention activities are described. 

5. Evaluation of Child and Family Outcomes 

Effective methods for monitoring, summarizing, and evaluating the 
acquisition of child and family outcomes are offered as outlined on 
the lEP. 

6. Family Focused Intervention 

Support and facilitation of family/child interactions as primary 
contexts for learning and development in preschoolers are 
referenced. 

How to Use the SIM 

The framework for the SIM organizes curriculum competencies into 
six Content Areas within a Levels of Knowledge hierarchy. The following 
examples illustrate how easy the SIM is to use. 

Example One 

An elementary principal or director of special education wants 
an overview of service delivery options. The principal or director 
would select references from the awareness level imder Content Area 
1. - Model Intervention Programs and Service Delivery Options. 
He/she would refer to the Revised Master Resource List (MKL) (Wolfe, 
et al , 1991) to locate specific references. These references would give 
a quick, easy to read overview of service delivery options. 
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Example Two 

A preschool teacher woiild like some ideas for adapting gross 
motor activities for a child with an orthopedic impairment. She 
would choose materials from the working/practical level under 
Content Area 3* - Methods for Specific Disabilities or Content Area 
4. - Methods for Systematic Instruction Within a Developmentally 
Appropriate Curriculum and check the MRL (Wolfe et al., 1991) for 
information to help locate the materials. These references would give 
practical ways to apply adaptations in the classroom on a daily basis. 

Example Three 

An early childhood special education coordinator is preparing 
to conduct an inservice training session on appropriate 
environments. She would select materials from the expert level 
under Content Area 2. • Environmental Characteristics and 
Developmentally Appropriate Curriculum and consult the MRL 
(Wolfe, et al., 1991) in order to find the materials. These references 
would give ideas for conducting the training session, videotapes to 
use during the presentation, and actual activities and/or handouts to 
use during training. 
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